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Foreword
Excellent financial education is already happening in many establishments
throughout Glasgow. Practitioners have developed motivating materials and
exciting approaches to financial education which have made this relevant to
learners of all abilities.
This document provides guidance for schools and early years’ establishments on
how financial education can be embedded within the framework of Curriculum
for Excellence. It provides exemplar materials based on the money outcomes
within the numeracy experiences and suggests how financial education can make
connections across learning. It provides a coherent planning framework to deliver
a financial education which can support our children and young people to acquire
the skills and knowledge required to help them become financially included and to
make informed financial decisions.
Financial exclusion is both a symptom and a cause of poverty and has a direct
effect on the economic and social exclusion of Glasgow’s most vulnerable citizens.
Financial exclusion and poverty in Glasgow remain stubbornly high. It is estimated
that Glasgow has a far higher rate of severe child poverty than elsewhere in
Scotland. We can develop a preventative approach to financial exclusion by
working in partnership with local community support agencies to provide financial
education in our schools and early years’ establishments and supporting our
children and young people to develop their financial capability.
Financial capability improves the aspirations, confidence, decision-making capacity
and involvement in community life of our children and young people and helps
them realise their full economic potential. A financially skilled workforce benefits
the economy. By taking an early intervention approach to financial education, we
can equip our children and young people with the skills for learning, life and work,
giving them the best start in life and making them ready to succeed.
This planned, coherent programme of financial education provides staff from
across the city with materials that have been developed in partnership. I am
sure that they will support schools and early years’ establishments as we seek to
continuously improve on the experiences, attainment and achievements of our
children and young people.

Maureen McKenna
Executive Director of Education

Introduction
Financial education experiences prepare children and young people with skills for
life and work. Integrating financial experiences into the young person’s broad
general education develops financial capability and provides a relevance and
depth to the curriculum. These learning experiences will help children and young
people to develop the four capacities of Curriculum for Excellence, particularly in
becoming responsible citizens and effective contributors to society.
Glasgow’s aim is to have its young people better at keeping track of their finances,
making ends meet, choosing products, planning ahead and taking a much greater
interest in the financial economic world in which they live. This can be achieved
through a planned, coherent programme of financial education.
This document outlines the integral role financial education in Glasgow’s schools
and early years’ establishments has in Curriculum for Excellence, providing
opportunities within the world of work and setting down foundations which can
be built upon through life-long learning. It assists practitioners in the planning
and development of financial activities from 3-18 years, and community partners’
support.
Developments in financial education are supported through Glow and the Learning
and Teaching Scotland website. These online resources provide support for all those
involved in financial education and provide a rich source of help and advice.
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Vision and rationale
Vision
Glasgow’s vision for financial education is that:
■

all children and young people develop the personal finance skills they need
to prosper, through a planned, coherent programme of financial education.

■

schools and early years’ establishments ensure good quality financial
literacy is embedded in Curriculum for Excellence as part of numeracy
across learning and that it provides a relevant context to develop skills for
learning, life and work.

■

all staff will promote partnership working to enhance the financial capability
of its children and young people and address financial inclusion.

Rationale
Financial inclusion is having access to appropriate financial products, and the
confidence and capability to use them to make a positive difference on lives.
There are several disadvantaged areas in Glasgow where families `are financially
excluded. Many people, particularly those living on low incomes, cannot access
mainstream financial products such as bank accounts and low cost loans and often
turn to loan sharks and doorstep lenders with serious consequences. This exclusion
imposes real costs on individuals and their families, often the
most vulnerable people in our society. It also has costs for
the communities in which they live. For these families, debt
can have a disastrous effect on their health and wellbeing.
Financial education from a young age will ameliorate this
situation.

“36% of Glasgow
households have
no savings.”

Practitioners in schools and early years’ establishments can
support Glasgow City Council’s financial inclusion priorities
through early intervention and educational approaches to
financial inclusion and capability, and enhanced partnershipworking.

“18% of Glasgow
households do not
have a bank account.”
Scottish Household Survey 2009

Within the context of numeracy across learning, schools and
early years’ establishments are being encouraged by the Scottish Government
and Learning and Teaching Scotland to provide a planned, coherent programme
of financial education for all learners. This means organising programmes at local
level with support from the local authority and other partners, including banks,
credit unions and other agencies.
Glasgow City Council’s Leading with Impact1 report Improving Financial Capability,
states that many education establishments in Glasgow are implementing the
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money outcomes and experiences in their planning, and community partnership
working is making a clear difference to the young people and vulnerable groups in
the city. However, the research also highlights that many citizens continue to find
themselves financially excluded and in financial difficulty. The report recommends
prioritising financial education within the Council Plan. It states
that the experiences and outcomes relating to financial education
as part of Curriculum for Excellence should be explicitly taught
throughout secondary school to ensure maximum opportunities
for learning before young people leave school, all strands of
education and training for unemployed young people should
incorporate personal finance and relevant money issues to
assist employability in line with More Choices More Chances
(MCMC) strategy and the Council should support a city wide
Financial Awareness Campaign covering all aspects of money,
finance and budgeting aimed at all age groups, but specifically
targeting children, young people and families. Staff in education
establishments should be encouraged to share best practice
Scottish Household Survey 2009
relating to financial education and there should be further
promotion of partnership working to enhance understanding of
financial capability.

“32% of Glasgow
households are not
covered by home
contents insurance”
“16% of Glasgow
households do not
manage financially
– 43% ‘get by’.”

Financial capability involves knowing how to manage personal finances in the
context of of changing economic, social, political and environmental forces that
affect people’s lives and society as a whole. It can be regarded as encompassing
four essentail aspects, which are mutually supportive and interconnected:
■

financial understanding

■

financial competence

■

financial responsibility

■

financial enterprise

Recent research commissioned by the Scottish Government into the provision
of financial education in Scottish primary and secondary schools (http://www.
scotland.gov.uk/Publications/2009/02/03141737/0) acknowledges that Scotland,
and Glasgow in particular, has been at the very forefront of the development of
financial education in the school curriculum. The study highlights that a strong
working relationship with the financial services sector has developed and the
role of Learning and Teaching Scotland has been critical in this and in providing
support for staff in the development of financial education. It states that there
are numerous resources available providing information and support materials on
financial education. This support for staff encourages practitioners and learners
to create experiences relevant to their needs and interests and use resources
accordingly.
The focus of this planned, coherent programme of financial education is on the
eleven Curriculum for Excellence money outcomes MNU 0-09a – MNU 4-09c.
(See Appendix 1 for these planning grids.)

3
The Leading with Impact team was sponsored by Maureen McKenna, Executive Director of
Education and Steve Inch, Executive Director Development and Regeneration Services, Glasgow
City Council.
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Financial Education and
Curriculum for Excellence
Curriculum for Excellence provides an opportunity for schools and teachers to
engage with financial education and develop innovative approaches to making
connections across learning. Experiences and outcomes within numeracy and social
studies, in particular, focus on opportunities to provide active learning experiences
to develop financial capability and embed financial education within Curriculum for
Excellence. There are obvious connections to other curriculum areas, for example,
literacy, expressive arts, technologies and health and wellbeing. Financial capability
can be further developed through partnership with parents, enterprise projects,
money weeks and learning opportunities outside the classroom.
Examples from Curriculum for Excellence (www.curriculumforexcellencescotland.
gov.uk) Principles and Practice papers relating to financial education include:
s

@INTERDISCIPLINARY LEARNING EXPERIENCES n 3OCIAL STUDIES

s

@MAKING MEANINGFUL LINKS FOR LEARNERS ACROSS DIFFERENT CURRICULUM AREAS n
Literacy and English

s

@CHILDREN AND YOUNG PEOPLE MAY EXPERIENCE LEARNING ACTIVITIES THAT ARE
relevant to employment or future vocational learning’ – Technologies

s

@ENGAGING CHILDREN AND YOUNG PEOPLE AND TAKING
account of their views and experiences, particularly
where decisions are to be made that may impact on
life choices’ – Health and wellbeing

Opportunities for financial education exist within and across
all curriculum areas, including the themes for development
across learning such as enterprise in education, sustainable
development education and global citizenship. The holistic
nature of financial education provides a wide range of
practical approaches to developing skills. Building the
Curriculum 4 outlines how these approaches should be
integrated:
‘These practical approaches to learning must not be
seen as a ‘bolt-on’ or alternative form of provision but
part of an integrated experience.’2

“Money week is a
fabulous event for
children to learn
about finances.”
Parent

“If you don’t know
about money, then
you won’t be able to
be a grow up because
you won’t know about
pence or be able to
buy anything.”

Financial education learning experiences offer opportunities Frankie, age 4
for personal and learning skills development in areas such
as critical thinking, working with others, enterprise and employability, problem
solving and information and communication technology all of which support
children and young people in making informed financial choices and developing
the attitudes and behaviours they need to become financially capable.
2

Building the Curriculum 4: Skills for learning, skills for life and skills for work, 2009.
4

Besides offering a relevant context that will interest and motivate children and young
people, financial education makes significant contributions to literacy, numeracy
and health and wellbeing. In literacy there are opportunities to use different texts:
ADVERTISEMENTS PROMOTING FINANCIAL PRODUCTS @BEST DEAL COMPARISON CHARTS
timetables, specialist vocabulary and internet and
other media. In numeracy, children and young people
can calculate cheapest journey times, experience
budgeting, use foreign currency, discuss profit and loss
and use spreadsheets in calculations. In health and
wellbeing there are opportunities to improve mental
and emotional wellbeing through money activities
that develop financial capability and awareness of
employability prospects and projects that provide
leadership experiences, for example, training children
and young people to run the school credit union. These
Stella, Primary 7 learning opportunities are interconnected and support
meeting the needs of people in society, enterprise and
business acumen and ethical issues relating to business
practice.

“I’ve learned to shop
around for the best deal.
I’ve shown my mum
and dad that I’m more
responsible with my
money and don’t just buy
things for the sake of it.”

“I like the idea of the
pupils running their
own school credit union
– a great opportunity to
develop leadership and
employability skills.”
Class teacher

Therefore, financial education offers many
opportunities for learners to deepen and contextualise
their understanding within curriculum areas, to link
across the curriculum in different contexts at all levels
and develop skills for learning, life and work.
The journey through education for any child and
young person in Glasgow must include opportunities
for a series of planned, quality financial education
experiences which will support them in adulthood.
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Resources
There is a wide variety of resources available to support delivery of financial
education in Glasgow schools and early years’ establishments. The financial
education framework pages attached provide some links to useful resources and
websites as well as suggested learning experiences and contexts for financial
education.
In addition to the planning grids, further resources can be found:
www.ltscotland.org.uk/financialeducation/index.asp
www.pfeg.org/teachingresources/index.html
www.ltscotland.org.uk/glowscotland/index.asp
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Outcomes
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The 11 numeracy money outcomes in Curriculum for Excellence are listed in the table above. The
financial education programme provides illustrations of possible learning experiences to achieve
these outcomes at all levels from early level to fourth curriculum level.
Schools and early years’ establishments will be able to identify similar outcomes in other areas of
the curriculum, in particular social studies.
The guide provides links to the three aspects of learning which are the responsibility of all staff –
numeracy, literacy and health and wellbeing across learning.
Financial education offers schools the opportunity to make wider connections across learning and
develop an interdisciplinary approach to learning.
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How to use the financial
education planning grids
The grids provided in the appendix suggest a programme for managing financial
education in the context of numeracy across learning. They outline the progression
in financial education based on the money experiences and outcomes. Critically,
the programme makes important connections to the development of skills outlined
in Building the Curriculum 4.
This format could be used to support planning across other curriculum areas. The
tables will be available to allow schools to adapt planning to reflect local need.
(See Appendix 1 for the complete financial education programme, early level to
fourth level exemplars.)
Schools can also track progress in financial education by preparing similar grids
focusing on social studies.

Suggested learning experiences
The experience in bold is the main activity to which all other information on the grid
relates. However, you may choose to develop your own activities and experiences.
A number of supplementary activities and contexts to address the money outcome
is also given, but not expanded upon.

Aspects of financial capability
While it is very important that young people can carry out financial calculations,
it is essential that they develop informed attitudes to the ethical and moral
dimensions of money. The four aspects of financial capability – understanding,
competence, responsibility and enterprise – are developed progressively from early
level to fourth curriculum level. Children and young people should learn to make
informed decisions and choices about their personal finances, plan ahead and
manage money well, develop an awareness of the social and ethical impact of their
financial decisions and apply their financial knowledge and skills in innovative and
creative ways. In many ways, the financial capability of young people can only be
improved when attitudes and behaviours change. Therefore, young people must be
given the opportunity to discuss topics such as advertising, peer pressure and fair
trade if they are to fully develop their financial capability.

9

Connections across learning
Numeracy, literacy and health and wellbeing outcomes that could be met through
the main learning experience are highlighted in bold. Financial education will also
be addressed through other curriculum areas, for example, social studies, business
education, home economics, as well as through enterprise initiatives. Money week,
a themed week where every class does some work on issues related to money,
supports an interdisciplinary approach to financial education. This involves a whole
school approach to planning, preparation and delivery and enables the school to
link all aspects of the curriculum to the week’s central theme of developing financial
capability. It is also an opportunity to include visits to the local community and
visitors coming into school, including parents/carers.

Developing skills for learning, life and work
As young people are developing financial capability, it is clear that they are also
developing skills for life, learning and work. The tick boxes in this section are
matched to the skills outlined in Building the Curriculum 4. The comments explain
how these skills are developed through the suggested learning experience.

Suggested resources and websites
These are intended as a starting point for teachers planning financial education. It
is likely that schools will adapt and add to this list as practice develops.
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Assessment
The financial education programme offers support for the experiences and
outcomes that require to be covered at all levels. Teachers need to consider the
assessment of these learning experiences at the planning stage. Building the
Curriculum 5 encourages teachers to consider the different ways children and
young people demonstrate their learning through what they say, write, make and
do. Children should be given the opportunity to demonstrate their breadth of
learning, that they can respond to challenge in their learning and that they can
apply their learning in new and unfamiliar contexts. Young learners’ participation
in money week, enterprise activities and display of learning at the open afternoon
showcase event at the end of money week can provide effective evidence of
learning in financial education. Assessment should be based on the success criteria
which are derived from the outcomes and experiences.
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Suggested assessment model to support financial education
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Teachers can explore the National Assessment Resource (NAR) exemplars via the LTS website:
http://www.ltscotland.org.uk/nationalassessmentresource/resources/?s=financial+education
http://www.ltscotland.org.uk/curriculumforexcellence/assessmentandachievement/index.asp
http://www.ltscotland.org.uk/learningteachingandassessment/assessment/progressandachievement/index.asp
for ideas and suggestions for assessing the money outcomes in numeracy.
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Monitoring and evaluating
financial education
Practitioners in schools and early years’ establishments should monitor and
evaluate the effectiveness of financial education which is embedded in Curriculum
for Excellence as part of numeracy across learning and provides a relevant context
to develop the skills for learning, life and work. Developing a coherent approach
to numeracy across learning which includes financial education will ensure that
every young person receives a breadth and depth of learning experiences to
promote financial capability. Financial education also supports the development
of literacy and health and wellbeing across learning and should be a priority in the
establishment’s improvement plan.
The suggested learning experiences described in this guide are designed to avoid
repetition of activities, building a sense of progression. It would also be useful
for schools to map across the year the enterprise opportunities and roles taken
by young people at particular stages or departments. This demonstrates the
importance of a whole school approach towards the planning and progression
within financial education and will enable all learners to maximise their potential
and develop across the four capacities, in particular, responsible citizens and
effective contributors to society. The skills and attributes which children and young
people develop through financial education will support them as lifelong learners
in their adult, social and working lives ready to face the challenges of the changing
society and economy. Teachers will need to plan to revisit and consolidate these
numeracy skills throughout the schooling of the children and young people.
There should be effective communication at all transition stages giving a valid and
reliable account of young people’s development in financial capability. This will
ensure coherence, progression and breadth of learning and ascertain the scope of
financial education and next steps in learning.
In evaluating financial education, schools and early years’ establishments will need
to ensure that all children and young people have experienced all of the relevant
outcomes and experiences as part of their entitlement to a broad general education.
It is also important that the quality of learning is evaluated so that full advantage
is taken of the opportunities that financial education provides for challenge and
enjoyment. At the end of the broad general education phase, the S3 profile will
allow the young person’s progress and achievements in financial education to be
recorded and this will be a useful source of evidence.
Although the senior phase will bring a focus on qualifications, there will still need
to be opportunities to continue developing the four capacities. Schools should
plan programmes of financial education to meet the needs of their learners at this
stage. These programmes will be measured against the purposes and principles of
Curriculum for Excellence.
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Recognising learners’ achievements through celebrating success can be addressed
during money week and a showcase open afternoon displaying the young people’s
work on money activities. This contributes to developing the four capacities and
promotes Community Learning and Development.
The establishment’s standards and quality report allows it to report on its
performance to parents, the school and local community, the education authority
and HMIE. The report should provide information on how well financial education
is being delivered within the school and any plans for improvement.

14

Conclusion
Curriculum for Excellence offers schools and early years’ establishments an ideal
opportunity to develop the financial capability of the children and young people
of Glasgow through the delivery of a planned programme of financial education
in the context of numeracy across learning. The development of the four aspects
of financial capability – understanding, competence, responsibility and enterprise
– are essential to providing young people with the financial skills to be successful
now and in the future. These aspects are addressed through themes such as
enterprise, sustainable development and citizenship education. Financial education
supports schools in developing an interdisciplinary approach to learning and helps
them make the connections across learning.
%VENTS SUCH AS @-ONEY 7EEK GIVE A REAL FOCUS TO FINANCIAL EDUCATION AND THE
development of financial capability. Children and young people find the money
activities motivating and relevant. It is also an opportunity to develop community
learning and development through the enhanced partnership working opportunities
it provides. Parents/carers are also encouraged to participate and this leads to the
development of financial literacy within the family.
Such experiences from early years to adulthood will help our children and young
people enter education, employment or training with transferable skills required to
meet the opportunities and challenges of the modern world.
This guide will, hopefully, support practitioners in developing the financial capability
of the children and young people of our city and support Glasgow City Council’s
policy of financial inclusion preparing the young people to meet the financial
challenges that lie ahead.
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Appendix 1
Financial education programme: exemplars of learning
experiences for early level to fourth level money outcomes
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Appendix 2: Case Studies

Aultmore Park Campus and Lochend Learning Community
Aultmore Park Campus comprises Beechwood Nursery, Aultmore Park Primary
3CHOOL AND !ULTMORE 0ARK !UTISM 5NIT &INANCIAL EDUCATION @4HE &INANCIALLY
Capable Child’ was the subject of their first joint project to develop partnership
working within the new campus. Staff worked together to plan a money week and
showcase open afternoon. They were supported by various community partners:
PricewaterhouseCoopers whose volunteers helped the nursery children make papiér
mâché money banks and worked with classes in the autism unit and primary school
on money activities for display at the open afternoon; Glasgow Credit Union (GCU)
who established a campus credit union to promote financial inclusion and trained
the P6 children and some parents to transact the business; Greater Easterhouse
Money Advice Project (GEMAP) whose staff worked with primary children on
money games and a play about money; the learning community Employability
Officer who advised on resources to support staff in delivering financial education,
and LTS Financial Education Development Officers who provided inservice to staff.
GCU and GEMAP also attended parents evening and the open afternoon to advise
parents on personal financial matters. This, along with the campus credit union,
supports a family savings ethos and financial inclusion which have community
wide benefits.
Peer supported learning which promotes inclusion and integration takes place
during credit union collection times when young people from the primary school
and autism unit work with the nursery children on coin recognition and help them
sort the money from the credit union deposits.
Financial education and money week develop young people’s lifeskills and are built
into the annual campus calendar.
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Notre Dame High School
Within Notre Dame High School, Financial Education is an integral part of the
curriculum which has developed through a range of activities and partnership
working all of which contribute to the experiences and outcomes of Curriculum for
Excellence within both Health and Wellbeing and Literacy and Numeracy.
At S2 level within Business and Technology, pupils are utilising the RBS MoneySense
for Schools resource to gain a basic understanding of banking and saving. The
importance of saving is further emphasised within S3 where Personal and Social
Education classes have been involved with staff from Glasgow Credit Union,
raising awareness of the need to budget their money. The importance of relevant
resources is integral to the effective delivery of our programmes, especially within
the upper school where pupils can opt to follow an SQA accredited course: The
Personal Finance Award.
Within this course pupils have the opportunity to further develop their knowledge
and understanding, successfully using the interactive software: Adding up to a
Lifetime. Staff are also supported by a range of experienced professionals within
Financial Education: The Financial Education Partnership, Learning and Teaching
Scotland and representatives from within the private sector providing excellent
information and advice as required. The new resources - Small Change and Tackling
Debt – will also be used with pupils in the future as part of the Financial Education
programme within the school.
Developing financial capability is a key element of the educational experience
within Notre Dame, as relevant issues are highlighted within lessons on a regular
basis, whilst a range of interdisciplinary and enterprise projects provide challenging
learning opportunities which further develop confidence and responsibility within
our young people.

29

St Denis’ Primary School
St Denis’ Primary embraced the staff development opportunity from LTS Financial
%DUCATION $EVELOPMENT /FFICERS TO SUPPORT ACTIVE MATHS /UR RESULTING @-ONEY
Week’ provided the platform for pupils and staff to engage with experiences and
outcomes from Curriculum for Excellence 7E BASED OUR ACTIVITIES AROUND @4HE
Financially Capable Child’ and engaged in interdisciplinary learning (IDL) developing
literacy, numeracy, health and wellbeing, culminating in our themed week being
showcased as an open afternoon.
The week had a series of co-ordinated shared learning experiences reinforced
through partnership working with Lloyds TSB, Barclays Bank and Glasgow Credit
Union. Our partnership with GCU launched our own credit union within the school,
supported by parents who trained alongside all pupils from P6.
This initiative provided pupils the opportunity through pupil voice, to be architects
of their own learning through expressing money related activities they would like
to explore. Activities ranged from money bingo, use of Automated Teller Machines
(ATM), transference of foreign currency, investigations of price comparison
websites through to whole school competitions.
The impact of our IDL saw pupils taking the role of lead learners, contributing to
our local community through raising awareness of a wide range of issues including
money sense, employability and personal budgeting.
From a teacher’s point of view, this project facilitated excellent collegiate
working, opportunities to be creative in teaching and learning, enhanced parental
relationships and led to distributive leadership skills development.
We continue to incorporate financial education into our yearly plan as it was a real
Curriculum for Excellence event.
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Molendinar Family Learning Centre
In Molendinar Family Learning Centre, we are aware of the importance of
interdisciplinary learning for children within Curriculum for Excellence and have
USED THE HOLISTIC APPROACH OF FINANCIAL EDUCATION TO SUPPORT THIS /UR @-ONEY
Fortnight’ helped embed financial education in our pre-school curriculum and
made connections across all curriculum areas. The money fortnight and showcase
morning and afternoon provided effective and beneficial ways to focus on and
teach children the important lifelong skills of managing money.
Money activities such as decorating money banks, coin cleaning, designing money
banks from re-cycled junk material, visiting a bank and acting as tellers and
learning about ATMs, provided our children with various fun and exciting learning
experiences which addressed the Curriculum for Excellence outcomes and the four
aspects of financial capability. These experiences also supported the employability
and the work ethics message.
The children were given the opportunity to set up and run their own healthy tuck
shop where they dealt with money in a real life situation, paying for items and
giving change.
This financial literacy project was a great success and supported our children with
motivating, engaging and challenging active learning experiences. We have further
developed financial education with our two year olds as we believe it is never too
early to embed financial education in our children’s learning!
Parents and carers were invited along to our money week open day to see displays
of their children’s money work. We also supported the parents/carers and the
family savings habit by inviting GCU and Citizens Advice Bureau (CAB) to provide
advice regarding saving, budgeting and managing money as it is important for us
to continue the good financial habit with our families, not just our children. Parents
were given the opportunity to open a credit union savings account. Children can
deposit money monthly in Molendinar Family Learning Centre’s credit union.
Providing financial education which supports numeracy skills and other curriculum
areas will ensure our children are leaving nursery with the confidence, skills and
knowledge to deal with financial matters in the future. This will be an annual event
in our calendar.
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